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Jutta Fürst & Hannes Krall  
 

 

Supervision in psychodrama training aims to improve the learning of trainees through 

reflection on their own practice. The deepening of theoretical knowledge, development of 

technical skills and the focusing on personal and interpersonal awareness should be taken into 

consideration.  

Although there is a broad consensus that supervision of trainees is crucial for their 

professional development, there is not much attention given to how the process of supervision 

should be evaluated. Therefore the following chapter focuses on the role of supervision in 

psychodrama training. It will describe and reflect systematically on the supervision process. It 

proposes methods of evaluating the outcomes of supervision and investigates how helpful 

aspects of psychodramatic supervision relate to each other. At the beginning of this chapter 

the general structure and setting up of supervision will be explained. In a second step the 

process of supervision will be described along with practical examples and theoretical 

considerations. In a third step consideration will be given to the results of a pilot study to 

evaluate outcomes and helpful aspects in the supervision process. 

 

1. Supervision and learning psychodrama  

 

The word supervision sometimes evokes ideas that there is someone outside who has a better 

view of the therapeutic process than the supervisee. The supervisor then becomes regarded as 

a super-mind with outstanding knowledge and wisdom as it is described in the following 

story: 

 

One day a dervish teacher was walking along a lake meditating and absorbed in his thoughts. 

Suddenly he was interrupted by a loud call. Obviously a dervish student being on an island in 

the middle of the lake was intoning the call of the dervish. Performing it perfectly it would 

allow one to walk over the water. The teacher thought: ´The way he is doing it does not make 

any sense. It is my duty as an expert to teach this unlucky fellow to do it better.´ 

The dervish took a boat, went over the lake and did his best to correct the wrong sound of the 

young ambitious man who was very thankful that the wise dervish gave up his time to teach 

him. 

A short time later the dervish was still in his boat on the way back when, he heard again the 

voice of the student. It was still the same wrong sound that came from the island.  While 

thinking about how untalented or maybe unwilling some people are he saw the student beside 

his boat. He had walked over the water coming to the boat of the dervish teacher and asked in 

a humble voice: “Master, please don’t be annoyed. Would you be so kind to repeat the call 

again? I still have difficulties performing it correctly.” 

 

Even experienced trainers have to acknowledge that trainees learn to practise psychodrama in 

their own way. Sometimes they “walk over the water” even better than their dervish teacher, 

who still needs a boat. This story should not diminish the importance of supervision but 

emphasise the fact, that we still do not know a lot about how to teach this magic art of 

psychodrama through supervision. We should ask more about objectives and helpful aspects 

of this learning process. Questions are to be answered like: Which aspects of the supervision 

are considered as helpful? Are there some techniques that are more effective than others? 

Does it depend on the trainee which technique is helpful or are there some aspects which are 

in general more effective than others? If we think as psychodramatists that action and role 
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reversal are more effective then simple verbal reflections, is it possible to verify this 

presumption also for supervision?  

There are only a few studies existing about effects of supervision in training. Some of them 

describe even negative effects or focus on counterproductive events (Gray, Ladany, Nicholas 

& Walker 2001) or failures of the supervisor (Ruskin 1994). Others  investigate conflictual 

supervisory relationships (Nelson & Friedlander 2001). Therefore it makes sense to look 

closer to the objectives, processes, ways and outcomes of supervision in training.  

 

2. Supervision in the psychodrama curriculum 

 

Supervision is part of the psychodrama training programme at the Institute of Psychosocial 

Intervention and Communication Research at the Faculty of Educational Sciences at the 

University of Innsbruck in Austria. The programme itself has to be in accordance with the 

Austrian psychotherapy law. An advisory board of the Ministry of Health is in charge of 

accepting and controlling the institutes and their programmes. Trainees have to practise 600 

hours of  therapeutic work with clients in groups and individual sessions. Each session has to 

be recorded thoroughly. The number of hours is equal for all psychotherapy training institutes 

irrespective of the method. Also a minimum of 150 hours of supervision are stipulated by the 

government. The format and setting that is used for the supervision can be decided by each 

training institute itself. 

According to the psychotherapy law a student must have a minimum age of 24 years and has 

to be a graduate of a general psychotherapeutic programme called “Propädeutikum” to start 

psychotherapy training. The average age of our trainees is 39 years with a range from 27 to 

54. The average number of participants in a training group is 14. It ranges from at least 12 to 

16 at most. Only 10-15% of the trainees are male. The majority of the trainees (60-75%) are 

graduated psychologists or pedagogues. From the very beginning of training most of the 

trainees are already working in social services such as psychiatric hospitals, paediatrics, 

intensive care, residential drug withdrawal, child protection centres, psychological 

counselling services, residential institutions for children and adolescents, refugee care 

services or institutes for mentally handicapped people. 

In the third and fourth year of the training the trainees work psychotherapeutically with clients 

under supervision. Before getting this status they have to complete 240 hours in a self-

exploration group and at least 30 hours of individual psychodrama. They also have to pass 

210 hours of theory seminars. Furthermore they have to attend at least 275 hours internship in 

a health care facility. 

Supervision takes place at the university in small groups of 3-5 supervisees. It is offered every 

2-4 weeks and has an average duration of 5 working hours (45 minutes). The groups are in 

general constant regarding their members and change only occasionally.  

 

3. Trainees and their roles in psychodrama training 

 

In the last two decades psychodrama training has become more structured and the content 

more elaborate. Psychodrama trainers and trainees have become aware that continuous 

development in theory and practice is essential for the future of psychodrama. It is not enough 

just to learn methods and techniques in psychodrama. Trainees have to become acquainted 

with theoretical reflection and research. Having a theory in mind and looking on an 

interaction from outside helps to structure and to find solutions for challenging situations. 

The training programme at the University of Innsbruck aims at supporting the trainee to 

develop certain roles which are assumed to be important for the work of a psychodrama 

psychotherapist: 



3 

 

 

Fürst, J. & Krall, H. (2013). Supervision and Evaluation. In H. Krall, J. Fürst & P. Fontain  (Ed.) Supervision in Psychodrama training. 259-
278. Wiesbaden: Springer. 

- The role of the client and protagonist: As a protagonist the trainee can explore significant 

events in the past which have influenced his or her behaviour, feelings and thinking in the 

past and present. Trainees start similar to a client in the role of someone who wants to learn 

more about his or her own possibilities to overcome difficulties in life.  

- The role of the auxiliary: The trainee learns to be an empathic double and to be a flexible 

and helpful group member by taking the role of an antagonist when he or she is chosen for a 

role in the play of the protagonist. During the integration phase the trainee learns to 

distinguish between sharing, role-feedback and identification-feedback and to find the 

appropriate words and sentences for one’s feelings and experiences. 

- The role of an observer: In the training group there are also phases where the trainee is 

neither chosen as protagonist nor as an auxiliary and therefore is observing the process. It 

allows also learning by watching the trainers as a proper role model when they are working 

with a protagonist. 

 

These three roles are mainly developed in the first two years of the training when the trainee 

is part of the basic ongoing self-exploring training group. Later on trainees develop more 

advanced roles: 

  

- The role of the director: In the advanced training group the analytic and technical aspects 

are focused on. Trainees are learning how to make a proper warm up, to choose the 

protagonist and the topic of the group, to set up a scene, to apply the techniques in a helpful 

manner, to make a good closure and to lead attentively through the reflection phase. In this 

advanced ongoing group they develop the role of a group facilitator, a creative producer, a 

helpful healer and a smart analyst (Kellermann 1972). The trainees are there introduced into 

the role of the director. 

- The role of the analyser and concept manager: Beside these two ongoing groups the trainees 

acquire theoretical and practical knowledge by attending theory seminars which enable the 

trainees to make a link between their practical experiences and theory (philosophy, concepts 

of mental health and illness, diagnosis, role pathology, etc.) 

- The reflecting role or the role of the “inner” supervisor: In supervision the trainees are 

expected to develop the ability to look at their therapeutic work from outside comparable 

with the mirror technique in a psychodramatic enactment. They learn to get distance and to 

overview what is happening. They can look at the way they act as director or at the 

relationship between client and director and they can develop ideas and concepts how to 

improve the situation. The development of this role starts during the processing part of the 

basic self-exploration group, is continued in the advanced group and later on in the 

supervision group.  Step by step they develop the role of the “inner” supervisor of their own 

work. 

 

For a psychodrama therapist it is important to be able to switch from the role of an empathic 

double, to an attentive observer, to a clear analyser and thinker and to the role of the director 

who is able to set clear interventions. Therefore students must develop competences in each of 

these roles and to switch quickly between them during the supervision process. 

 

 

4. Methods and techniques in supervision 

 

Experienced practitioners who are attending a supervision group usually have already 

developed self-confidence in their own professional work and therefore it is easier to them to 

focus on specific issues of their work.  
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Trainees instead usually have more doubts than certainties regarding what they are doing - 

especially when they start to do psychodrama under supervision. They also might be afraid of 

being assessed by the supervisor, even though supervision is not part of the evaluation 

process. In this context they might feel inferior to the supervisor with respect to their 

knowledge and skills in psychodrama. 

Various studies report that the relationship to a respectful, supportive and collegial supervisor 

(Gandolfo & Brown, 1987; Worthen & Mc Neill, 1996) is an important precondition for the 

disclosure and self-efficacy of a trainee. Reising and Daniels (1983) found out that the anxiety 

level and dependency on the supervisor is on the beginner’s level higher and that they are less 

ready for confrontation than on an advanced level of practice. Since trainees do not rely so 

much on their knowledge and competencies, their intuition and feelings regarding their work 

with the clients, one main task of supervision in training is to assure and strengthen the 

trainees in their work.  

Supervisees sometimes have a lot of difficulties in the beginning to tell what they feel when 

they are confronted with a problem. They are very quick with interpretations and it needs 

some time to distinguish between feelings, associations and interpretations although they are 

good in giving feedbacks after a role play. The goal in this sequence is to learn to appreciate 

the reflection of feelings as an important source for getting insight about what is going on. In 

this part the supervisor is more in the role of a teacher. Ronnestadt & Skovholt (1993, p.397) 

wrote:  

 

“The theory-practice gulf so intensively experienced by the beginning student makes this a 

´teachable moment´ for focusing on specific counselling skills. The effective supervisor at this 

level often assumes the role of a teacher, a role different and more limited than at later 

stages. The student is typically eager to learn specific skills, and supervisors who emphasize 

this are highly valued. Supervisors who do not have this skill focus are generally criticized 

and often disappoint their students.” 

 

 

4.1 Warm up and creating a safe place 

 

For the supervisor it is important to be aware of the challenges trainees are facing not only in 

their psychotherapeutic practice, but also in the context of supervision itself. It has to be 

emphasised that learning processes and creative work of trainees needs a relaxed feeling. 

Thus, the warm up in supervision can be understood literally to take care and to create a warm 

atmosphere where everyone feels free to explore without fear. “The supervision space must be 

able to contain storms, distress, despair at humanity and oneself, hard-headed planning, and 

tough mutual evaluation.”(Williams 1995, p.19) The warm up should on the one hand help to 

create a trustful and secure atmosphere and on the other hand prepare the group for the case 

work. 

 

Scene 1: The group – Anna, Magda, Paula and Martin – is meeting for the third time. The 

supervisees welcome each other and seem to be happy to meet. In the first few minutes the 

supervisees are sharing personal feelings and events of their private life. The supervisor 

invites them to walk through the room and to think about enjoyable and difficult scenes of 

their professional life. Then they are asked to focus on those troubles which weighed them 

down or puzzled them most. The supervisees choose then some cloths or available objects in 

the room to symbolise the problems they found. 

Martin folds a green cloth carefully in a square and put something underneath that can only 

be guessed because the cloth does not lie flat on the floor. A heap made of a black entangled 

ribbon is formed by Anna. Magda arranges different cloths with strong clear colours like an 
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abstract cubistic painting and beside that a woollen red cloth under a chair. Paula laid a long 

light blue silken scarf on the floor which is strangulated in the middle by a red string. After 

that the supervisees are invited to walk between the objects like being in an art exhibition and 

to tell which feelings (not interpretations) they have when they look at a certain object. 

Everyone is asked then how they felt when they heard what the colleagues associated to their 

symbolic representation of the problem. Most of the feelings fitted to their own, some were 

different and made them think. After that they are asked to tell what they associate with their 

symbols. Then the trainees choose sociometrically one piece which they are interested most in 

this moment. It is Paula’s blue silken scarf. And Paula starts to tell her case… 

 

By warming up for the supervision with a kind of relaxation it helps to focus on topics which 

really matter to them. Especially at the beginning of their training when they do not know 

what will happen in the supervision they are afraid to be criticised. Depending on their self-

esteem they might choose sometimes a case that went rather well. Thus, it seems to be helpful 

at the beginning to give a voice to their feelings, in order not to feel threatened by questions or 

by being forced to explain something clearly. When the supervisees choose one case of a 

colleague not knowing what it is about they follow their feelings and learn to trust them.  

 

 

4.2 Introducing the case and choosing a supervisee-director  

 

After the case was chosen by the group the supervisee starts to tell in a narrative way about 

her work. Then the supervisee is asked to put a question she is struggling with. The other 

supervisee’s task is to listen carefully and to be aware in which part of the story they become 

emotionally involved, which feelings and associations come up during the presentation of the 

case. 

 

Scene 2: Martin tells about his client Lila, who has been in therapy for several months. She 

suffers from an untreatable skin disease that started some months ago and defaces her 

completely. She feels not loveable any more and can hardly cope with the idea to show her 

body again jauntily in a public space. During the therapeutic work it turned out that she has 

certain sexual desires her partner does not fulfil. She wants him to be a macho man who takes 

her without asking. In reality her partner instead is someone who is very tender and tentative. 

Martin is not sure how to proceed in this case. He does not understand the connection 

between Lila’s symptom and that strange fantasy. 

The supervisor asks the other supervisees what they feel when they listen to this story. The 

three female supervisees identify a lot with Martin’s client and they feel torn by the wish to 

live in an uncontrolled and spontaneous way and the fear of doing it. The supervisor asks: ´If 

you were the supervisor of Martin how would you work psychodramatically´. Several ideas 

how to proceed with the client were mentioned. 

The supervisor then asks Martin which idea seems to be most appropriate to him. Martin 

chooses Anna’s plan.  Anna proposes to give Martin the possibility to explore the roles of Lila 

and the macho man in her fantasy scene. Martin should play both parts in order to 

understand better what is going on. In the supervisory work Anna is then taking the role of the 

director and goes on stage with Martin to enact the scene. Anna’s hypothesis is that there are 

also fears inside Lila and that the symptom protects her to live the sexual fantasies. 

 

The supervisee-director Anna was chosen by Martin and by that she experiences the 

appreciation for her idea. Taking the role of the director the supervisee has to change quickly 

from one role to the other. In order to feel more secure in the role of the director some aid is 
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provided. The supervisees can choose what they find helpful for them when they are working 

on stage: 

- a freezing spray to freeze the scene when the supervisee-director needs help from the group 

or the supervisor 

- a defroster spray to continue the work on stage 

- a soliloquy of the supervisee-director to let the group know what he or she is thinking about 

- doubling of the director by the supervisor or a group member. 

 

The supervisees are asked about their thoughts regarding the presented case to develop 

hypothesis and plausible explanations for the symptoms of the client. Caspar (2005) outlines 

the importance of the competence of information processing of psychotherapists after 

analysing many studies in this field. Supervisees in a group share their implicit concepts, 

which are the basis of understanding and planning of interventions. “Concept competence” of 

the therapist can be considered as a substantial factor of efficacy of therapy (Kahl-Popp, 2004, 

Crits-Christoph et al. 1988). It is defined as the complex comprehension of another person 

which includes an explanatory model/ aetiology and a plan of steps of interventions. A study 

of Kraler & Andreatta (2006) evaluated the concept competence of psychodrama trainees 

which was operationalised as the degree of complexity in structure and content in building 

hypothesis for psychotherapeutic cases. It was verified that the differentiation of the concepts 

improved a lot from the beginning of the training to the end. 

 

 

4.3 Specific interventions in supervisory case work  
 

Focusing on a key sentence or a metaphor, looking at the relationship between a presented 

case work and the biographical experiences of the trainee, deepening the theoretical 

understanding of clients symptoms or reflecting upon the rational of interventions are some 

possibilities for specific approaches in supervision. The following examples illustrate some 

specific interventions of supervisory work.  

 

 

Focusing on a key sentence 

 

Scene 3: Sonja comes completely exhausted, tired and angry to the supervision group. She is 

working in a residential institution for young people. It is hard to cope every day with the 

changing mood of the adolescents swapping between aggression and depression and after 

having reached a kind of success in stabilising them falling with them into a deep hole when 

the authorities decides that they have to leave the place or must go back to their parents who 

treated them badly. Sonja feels that all her work is senseless. 

Asking Sonja who is telling her what makes sense in her work or life she says it is an inner 

voice. The voice is personalised as an old wise woman. The supervisor puts a chair for the old 

wise woman on stage. Asking the old woman if her work makes any sense the supervisee 

answers after a role reversal: ´You cannot save the world, be humble and do what you can 

do!´ Sonja feels relieved. The sentence becomes essential for her work. 

 

 

Focusing on a methodological question 

 

Scene 4: The topic of the group turns out to be how to finish a therapy. The supervisees share 

some techniques they have already used. Lisa likes the exercise with two boxes most, where 

the client can put all good things he or she has experienced into one, and all negative things 
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into the other. She uses it for her client, a man who started to become depressed after the 

death of his mother. He is idealising his mother a lot. In some session ago he realised for the 

first time that there were also a lot of situations when he hated his mother. At the end of the 

therapy Lisa wants to offer him four boxes made of paper by her. One box is for all the good 

situations and feelings he experienced with his mother, the second is for all the bad situations. 

The third box is for all the good things he experienced during the therapy and the fourth box 

is for the things he did not like in therapy. 

 

 

Focusing on a metaphor and on the reference to the biography of the supervisee 

 

Scene 5: When Martin is describing his depressed client in his group, everyone gets the image 

she is like a tree with broken branches. He does not know how to continue with his client. He 

chooses Anna for being the supervisee-director. She invites him to take on the role of this tree 

with broken branches and asks him what he needs. He answers that he does not know if he 

could ever grow again because he is terribly injured. The supervisee in the role of the director 

seems to get stuck and is telling in a soliloquy: ´I feel scared by this image and don’t know 

what to do. I have no idea now. 

´The supervisor doubles the supervisee-director: ´I thought that going into the metaphor of 

that tree would help to develop other ideas but now I am in the same situation as my 

colleague was before. But I can ask Martin if he feels, sees or hears something as a tree – 

maybe there is a ground or a sun or grass…´ 

Anna asks then Martin in the role of the tree if there is something around what he can see. 

Martin discovers a gardener. He chooses Paula to be the gardener, who is described as an 

experienced man, strong and wise. Anna let Martin reverse into the role of the gardener. In 

this role he put some healing cream on the stumps where the branches had been. Then he 

investigates the roots. In the role of the tree again he feels very comfortable and calm because 

he knows the gardener is patient enough to wait until new leaves are growing. Suddenly 

Martin remembers that he was always forced by his parents to be more developed then his 

peers. Back in the role of the gardener he takes on the role of a good and patient gardener. 

 

 

4.4 Integration and reflection  

 

Discharging the supervisee-director and integration is important after supervisory case work. 

The supervisor asks the supervisee-protagonist and his director to clean the stage. After that 

the supervisee-director, the protagonist and the auxiliary egos are giving their role feedback. 

 

Scene 6: Anna asks Paula and Martin how they felt in the role of the tree and the gardener. 

Paula says that she was very sad when she saw the injured tree she was preoccupied by 

thinking about what had happened to this tree. In the role of the tree she felt safe because 

there was a good gardener there. Anna asks then Martin if he found an answer for his 

question. He feels very satisfied and calm taking the metaphor of the tree and the patient 

gardener with him.  

After Martin, Paula and Anna step out of their roles the supervisor asks Martin how he felt 

accompanied by Anna as a director. He mentions that he learned a lot because Anna was 

such a patient director who gives him so much time to feel and think. Then the supervisor asks 

Anna what she got out of her role as director. She shares that she is pleased to hear that 

Martin appreciated her patience which she always referred to as slowness. 
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After that feedback the supervisor asks the group members to arrange again the symbols of 

the issues they were focusing on at the beginning of the supervision session. The supervisees 

can look at their symbols in front of them and think about whether something has changed 

after the supervision or not. Then the group chooses the next problem they want to work on. 

 

5. Evaluation of supervision – Objectives and helpful factors 

 

Psychodrama psychotherapy is a complex enterprise, which is supervised on different levels. 

The trainee should be aware of how he or she relates to the client and how he or she 

establishes a working relationship. A broad foundation of methodological und technical 

knowledge and experience is of high significance as well. The following example of 

systematic reflection on supervision in psychodrama training will propose possibilities to 

evaluate the outcome of supervision and investigate how helpful aspects support the trainees 

to learn from their practice.  

 

 

5.1 Focus and procedure of evaluation 

 

Feedback from trainees is collected by two questionnaires. In a first questionnaire after each 

session of supervision the trainees are asked to evaluate how helpful supervision has been to 

them, whether they had experienced psychological distress related to the case work they are 

involved in, and whether this distress has been lowered or released after the supervision. All 

ratings of the trainees are given on a five-point Likert scale: 1=very low; 5=very strong.  

Furthermore the trainees are asked to evaluate, which aspects of supervision were helpful for 

their psychotherapeutic work. The questionnaires are offering methodological aspects of 

supervision – working on a scene, a key sentence, explanation for client’s psychological and 

social issues, biographical issues of the trainee, methodological and technical interventions –, 

which can be selected by the trainees as helpful for their learning. 

In a second or follow up questionnaire which is answered after a period between two and four 

weeks later – at the beginning of the next session of supervision – the trainees are asked to 

evaluate their learning experiences again. This is an important step to know what can be seen 

as sustainable process of learning. Each trainee evaluates whether there have been changes or 

improvements in the relationship between the therapist and the client, the understanding of the 

psychological and social situation of the client and the applied techniques and methods in 

their therapeutic work. 

 

 

5.2 Supervision setting and participating trainees  

 

The evaluation process has been accomplished in a psychodrama training institution. The 

supervisor – who is also author of this chapter – is an experienced trainer who conducts the 

supervision groups. In this study 19 trainees (18 female, 4 male) from four different 

supervision groups were participating. One group consists of about 3-5 trainees. Each 

supervision group met within 2-4 weeks over a period of 4 months. One supervision session 

lasts between 4-6 working hours (1h=45 min). 

In this period of 4 months 38 cases of psychotherapy were worked on (on average 3 cases per 

session). Most of the time supervision was done in a way which includes a broad variety of 

different psychodrama arrangements and techniques. The time spent on each case work varies 

from less than 15 minutes to more than one hour. 
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Figure: Time spent on one case work 

 

 

5.3 Results of the evaluation 

 

In general participating trainees have a very positive attitude towards supervision. They see 

supervision as very helpful for their work. The results demonstrate that the majority of 

trainees (59,1%) say that supervision has facilitated their psychotherapeutic work on a 

“strong” or “very strong” level. The “understanding of the psychological and social situation 

of the client” has increased due to their supervision. Furthermore the trainees see changes how 

they intervene and how they relate to the client. Last but not least the trainees report that their 

psychological distress, which is related to the work with the client, is reduced significantly 

after supervision.  

 

 

5.3.1 Supervision is helpful and reduces distress in psychotherapeutic work 

 

In general trainees characterise supervision as very helpful to them (M=4,41, SD=0,86, n=54). 

Trainees who present and reflect their own case work rate the help of supervision even higher 

(M=4,61, SD=0,73, n=36). After a period of few weeks this evaluation decreases, but remains 

still between “middle” and “strong” effects (M=3,50, SD=1,32, n=44; CI 95%, 3,1-3,9).  

The figure shows that those trainees who were working on their own cases rate supervision 

higher than those who were reflecting on cases of others. Especially for those who were 

reflecting upon their own cases supervision is seen as very helpful even after some weeks 

(M=3,96, SD=0,93, n=23). For these trainees supervision has a sustainable effect on a high 

level in facilitating the psychotherapeutic work. On the other side the rating decreases from 

“strong” to “middle” effects for those trainees who were working on cases of their colleagues 

(M=2,79, SD=1,58, n=14). 
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Figure: Supervision as a help for psychotherapeutic work 

 

The psychological distress of the trainee which is related to their psychotherapeutic case work 

is before supervision 2,44 (SD=1,14, n=55) – which is between “low” and “middle” – and it is 

reduced after Supervision significantly to 1,80 (SD=0,78, n=55; t=4,87, df=54, p=.001).  

 

 

5.3.2 Supervision has an impact on psychotherapeutic work of the trainee 

 

Trainees evaluate the outcome of their supervision and respond after some weeks to the 

question, whether there have been changes or improvements in following aspects: 

- the relationship to the client has changed 

- the understanding of the psychological and social situation of the client has improved 

- the applied techniques and methods have changed 

 

 
Figure: Improvements through supervision 
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relationship to the 

client has changed 

 

better understanding 

of client`s 

psychological and 

social situation 

applied techniques 

and methods have 

changed 

n 43 44 44 

mean (M) 2,81 3,70 2,82 

Standard deviation (SD) 1,20 1,07 1,23 

Table: Results of supervision 

 

More than two third of trainees (65,9%) confirm, that supervision has positive effects on their 

“better understanding of client`s psychological and social issues” (M=3,70, SD=1,07, n=44).  

In comparison to that the impact of supervision on “applied techniques and methods” (M= 

2,82, SD=1,23, n=44) or “changed relationship to the client” (M=2,81, SD=1,20, n==43) is 

weaker. Both ratings show on average between “low” and “middle” effects. 

 

 

5.3.3 Helpful methodological aspects of supervision 

 

In order to evaluate what has been helpful in supervision the trainee could assess helpful 

factors after each supervision and after a period between two and four weeks. In a list of 

proposed aspects each trainee could either mark helpful aspects or add something what is not 

mentioned on the list but was helpful to them. The list of helpful aspects includes the work 

with a significant “scene” on the stage, a key “sentence”, “explanation for client’s 

psychological and social issues”, the reflection of “methodological and technical 

interventions”, “emotions” (e.g. within the process of role reversal) or the reflection on how 

the psychotherapeutic case work is related to the biographical experience of the trainee.  

 

In more than two third of all reflected cases (70,9%) the supervisees  report that “explanation 

for client`s psychological and social issues” was the most helpful aspect to them. This self-

report did decrease only very little (-3,5%) after some weeks. 

More than half of the supervisees report that the work with a “scene” (58,2%) and the 

reflection on “methodological and technical issues” (58,2%) was very helpful to them. Both 

aspects however would lose importance over time. When trainees looked back to their 

supervision and they rated again, the work with a significant “scene” (-10,4%) and the verbal 

reflection about methodological issues (-16,9%) would not be seen so often as that important 

as right after supervision. 

The reflection on “emotions” (e.g. connected with role reversal) is also seen as a helpful 

factor in supervision (45,5%) of almost half of the trainees. Even after some weeks there is 

only a moderate decline of feedbacks from supervisees (-4,2%), who rate this factor as 

important.  

One third of the supervisees report that the reflection on upcoming issues in therapeutic work 

which are related to his or her own biography is another helpful aspect. However, it is 

interesting to mention that over a short period of time this factor loses importance as well (- 

9,9%). The work with a key “sentence”, which is seen as an helpful factor by the trainee after 

supervision (32,7%) also loses importance after some weeks (-13,1%).  
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Figure: Helpful aspects in supervision 

  

 

Helpful for psychotherapeutic work:  

all trainees  (n=55)  

 

trainees who reflected on  

their own case work (n=36) 

Helpful for 

psychotherapeutic work 

after  

SV % 

after 2-4 

weeks % 

 

Diff. 

% 

after SV 

% 

after 2-4 

weeks % 

Diff. 

% 

explanation for client`s 

psychological/social issues  

70,9 67,4 - 3,5 69,4 78,3 + 8,9 

enacting a scene 58,2 47,8 - 10,4 72,2 47,8 - 23,4 

method.-techn.-procedure 58,2 41,3 - 16,9 58,3 39,1 - 19,2 

emotion (e.g. during role 

reversal) 

45,5 41,3 - 4,2 50,0 47,8 - 2,2 

related to the biography 38,2 28,3 - 9,9 38,9 21,7 - 17,2 

a key sentence 32,7 19,6 - 13,1 44,4 30,4 - 14,0 

Table: Helpful aspects in supervision 

 

 

If we look more closely and we take only the ratings of those trainees, who were reflecting on 

their own psychotherapeutic case work (rather than being part of the reflection about case 

work of somebody else in the group), we get some differences in the results. A few weeks 

later the work on a “scene” seems not that much important anymore (from 72,2% it declines 

to 47,8%). In the same way the reflection about the relatedness of the case to the biography of 

the supervisee loses importance over time (from 38,9% it declines to 21,7%). On the other 

hand the factor “explanation for client`s psychological and social issues”, which is rated high 

after supervision (69,4%) is rated even higher after some weeks (78,3%).  

The most helpful aspect assessed by the trainees are “explanation for client`s psychological 

and social issues”. This aspect is still important when they look back after some weeks. 
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“Explanations” can be seen as cognitive processes which integrate different kinds of 

experiences and ideas which are emerging over the process of supervision.  

 

 

6. Conclusion 

 

The questions which are brought up in the supervision group are very different. Some trainees 

are planning a new group with certain clients; some have a question regarding theory or 

techniques. Sometimes ethical dilemmas within the therapeutic work need a consideration. 

Most of the questions of the trainees refer to the clients and the therapeutic processes. 

Supervision usually focuses on the questions or problems the trainee is addressing.  

It is well known from research studies that the relationship between supervisor and supervisee 

has a strong influence on the learning of the student. However, it is not so well investigated 

which other aspects may have an impact on the outcome in supervision. Often students 

remember it was a role reversal or the mirroring technique or the reflection upon their own 

biographies that helped them to understand and to learn. The feedback of colleagues and 

supervisor which is part of the integration phase is also often reported to be helpful in 

supervision. However, what is seen as helpful aspect of supervision depends on what trainees 

remember and how these aspects are integrated in their knowledge base. Especially trainees 

who reflect on their own cases consider “explanation for client’s psychological and social 

issues” of growing importance even after some weeks, whereas all other helpful factors – one 

exception is “emotion” (e.g. connected with role reversal) – are fading. We can hypothesise 

that the self-assessment of learning experiences is depending on how trainees are able to 

integrate their learning experience over time. 

Supervision usually provides learning experiences in the “here and now”, but does not pay 

enough attention to sustainable learning. Trainees (and supervisors as well) simply can forget 

or “unlearn”. The learning outcome might not be processed in a way to become part of 

integrated knowledge. It might be important to think about possibilities to keep “magic 

moments” of reflection in supervision alive. Writing learning diaries and creating portfolios of 

learning processes could be considered as helpful aspects of sustainable learning in 

supervision. 

 

The Sufi story in the beginning of this article should evoke our humble side as supervisors 

and researchers. Therefore let us keep in mind that we could get lost without the knowledge of 

the experienced. But still: We need more knowledge and wisdom to find our pathway through 

the mystery of our creative work:  

 

Three fisher-men were sitting in a boat on a river. After some time they got thirsty and the 

eldest jumped out of the boat walked over the water to the beach to get some bottles of beer. 

An hour later the second man told the youngest to fetch again some beer for all three. The 

young man was not sure that he was able to do it. But his friend insisted: “Why shouldn’t you 

be able to do it? You have seen that it is possible.” The young man jumped out of the boat and 

disappeared in the water.” The first man said after a while: Didn’t you tell him where the 

rocks are to step on?” 
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